educational system; functional illiteracy; and severe problems with achievement in learning and the quality of education.
Since 2000, the Caribbean as a whole has shown some economic growth and, partly as a result, improvements both in general living conditions and in educational access and completion (UNESCO, 2011) . But the complexity of the region's past and its resulting and enduring structural problems based on social, economic, ethnic, and gender inequalities (Miller, 2000) remain as serious constraints to further progress, especially to the eradication of inequity in the educational provision, and particularly in educational quality. The problems of two previous decades have not gone away. Marginalised groups (including indigenous and religious minorities and children living in extreme poverty) remain acutely disadvantaged.
This special issue has three purposes. First, we agitate for greater coordination among policy makers and civil society in delivering the goals to the people of the Caribbean. In her article, 'One Size Fits All: perceptions of the revised primary curriculum at grades one to three in Jamaica', Carmel G. Roofe examines the Revised Primary Curriculum for grades one to three in Jamaica and the gaps in policy and practicalities needed to make the curriculum work for all learners. She argues that the curriculum has not provided an effective education for all and needs greater thinking through in order to make it inclusive and accessible. In her article, 'The Policy of Universal Secondary Education (USE): its influence on secondary schooling in Grenada', Verna Knight audits the provision of USE in Grenada. She contends that greater work is needed by policy planners before implementation so that challenges in the system can be clearly articulated. Teacher support, school drop-out and school organisational practices are singled out as areas for improvement.
Second, this special issue audits by taking a closer look at which EFA goals are being achieved and what factors and circumstances have enabled or prevented their attainment. In their article, 'Education for All: exploring what student teachers and beginning teachers really know', Cynthia Onyefulu et al argue for more to be done in terms of the positioning of teacher education programmes. They found very little evidence that trainee teachers and early career teachers (beginning teachers) were suitably aware of the EFA goals, and as a result, this lack of knowledge and awareness of the EFA goals can only retard well-needed societal growth. Hope Mayne, in her article, 'The Social Reconstructionist Approach to Teacher Education: a necessary component to achieving excellence and quality education for all' sustains the argument about teacher preparation in Jamaica. She challenges current notions of how teachers are prepared and argues for a new way, built on social reconstructionist values underpinned by a common thread: equity, quality and access.
Renée Figuera, in her article, 'Teach Me to Write; But Respec' Meh Right: a critical exploration of vernacular accommodation in tertiary education for all in Trinidad and Tobago' presents a robust critique of current teaching approaches in Trinidad. She contends that whereas the English language is the language most commonly used across the world, the progress of several students is being stymied due to their inability to write and speak in this form. She calls for greater work to be done towards equating the language provision in Trinidad so that education for all can be a true reality in Trinidad. Jennifer Ellis and Paul Miller, in their paper, 'Providing Higher Education in Post-modern Times: what do university mission statements tell us about what they believe and do' argues that higher education institutions (HEIs) are not adequately accounting for the EFA goals. They provide that the mission statement of many HEIs does not include any reference to EFA, whether founded before or after the introduction of the EFA goals in 1990. They challenge HEIs to reform and to be more responsive to international and national policy initiatives so that they are not held hostage to outdated mission statements.
Third, this special issue examines the role of leadership (national, educational) in theorising, forecasting and shaping future policy at the institutional, national and/or regional levels. Disraeli M. Hutton in his article, 'Preparing the Principal to Drive the Goals of Education for All: a conceptual case developmental model', articulates that effective leadership is the bedrock of any successful change and/or development initiative. He contends that much more work is needed with school principals in Jamaica, in terms of leadership preparation and development, in order to transform Jamaica's educational outlook and competitiveness.
Charmaine Bissessar in her article, 'Collaborative Leadership and Motivation as Examples of Education for All Goals 1, 3, 4, and 6 at Work in Seven Schools in Trinidad' cites case studies among teachers in which they recognise collaboration and self-motivation are critical to successful school leadership. Covering a range of EFA goals, Bissessar argues that greater work is needed with aspiring school leaders as regards their development and thinking around team working and inclusivity. Paul Miller in, 'What is a Principal's Quality Mark? Issues and Challenges in Leadership Progression among Primary Teachers in Jamaica', spotlights leadership progression issues in Jamaica by challenging current notions of quality and equality, whilst simultaneously underlining the need for greater transparency in recruitment and selection of school principals.
Each article in this special issue has its own particular focus and methodology. However, when read together, they contribute to our understanding of Education for All in the Caribbean. Much has been achieved towards the goals, but much remains to be done. For the Caribbean, Education for All must therefore not be seen as a pyrrhic victory or unobtainable policy goals, but a situation in which the commitment to achieving social justice in education can be realised for all people throughout the entire region.
